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Educators Prepare for Immigra-
tion Agents  

at the Schoolhouse 
 
 

By Elizabeth A. Harris  
 

The New York Times 
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In January, New York Cityôs schools chan-

cellor, Carmen Fari¶a, sent a letter home 

to studentsô families, reassuring them that 

the city was not keeping records of their 

immigration status and that immigration 

agents would not be roaming schools unfet-

tered. 

 

But that has not kept the questions from 

coming, said Maite Junco, a senior adviser 

at the cityôs Education Department. 

 

School administrators and parents who are 

worried about the Trump administrationôs 

crackdown on undocumented immigrants 

want ñdetails on exactly how the process 

works,ò Ms. Junco said. ñIn a circumstance 

where ICE shows up at the school,ò she 

said, using the acronym for Immigration 

and Customs Enforcement, ñwhat is the mi-

nute-by-minute protocol almost.ò Ms. Jun-

co said the department was planning to cir-

culate more detailed guidelines to schools 

in the coming days. 

 

Across the region ð and the country ð 

education officials are facing a similar 

flood of questions from principals and fran-

tic parents, especially in districts with large 

numbers of immigrants, some of whom are 

undocumented. In response, states have 

distributed letters to superintendents about 

asking for warrants and subpoenas from 

Immigration and Customs Enforcement 

agents. Reminders have circulated that 

schools are never to ask families about 

their immigration status when they enroll 

their children. And districts have circulated 

memos about what to do if federal immi-

gration officers show up at the schoolhouse 

door. 

 

For the moment, much of what school sys-

tems are offering is guidance, and whether 

it is written by the Connecticut public uni-

versity system, the New York City Educa-

tion Department or the State of Virginia, 

many of the recommendations are similar. 

Schools often say student information must 

not be shared without a court order or sub-

poena. They instruct that if an Immigration 

and Customs Enforcement officer comes 

looking for a student, the school officials 

should demand to see a warrant and review 

it carefully to find out what exactly it per-

mits. 

ñThe law does provide protections for stu-

dents, and there are limitations of what law 

enforcement can do,ò said Attorney Gen-

eral Eric T. Schneiderman of New York. 

ñWeôre doing our best to fill in the back-

ground and to tell them that students have a 

lot of rights.ò 

 

Many guidance documents also offer ad-

vice on how to prepare for raids that might 

happen outside school. 

 

In a letter that the Chicago public school 

system sent to schools last month, one sec-

tion is titled ñChildren Left Stranded Be-

cause His/Her Parent Is Detained by ICE.ò 

The first recommendation, a piece of ad-

vice shared by many districts, is that 

schools encourage parents to update their 

childôs emergency contact list and to in-

clude backups, like friends or relatives, to 

create a broader safety net.  

 

No such raids have been documented so 

far, and the Department of Homeland Secu-

rity has declared schools off limits. But un-

der the Trump administration, immigration 

policies have changed sharply and without 

much warning. Districts say they want to 

be prepared. 

 

ñIf youôre sitting there in math class won-

dering if someone is going to burst through 

the door and pick you up, youôre not going 

to be learning math well,ò said William 

Clark, chief operating officer of the New 

Haven Board of Education in Connecticut. 

ñThe kids should not be worried about this. 

Theyôre here to learn.ò 

 

Some localities are being proactive in other 

areas as well. The New York City Educa-

tion Department, which will give the SAT 

in schools on April 5, recently instructed 

schools not to have students fill out the 

Student Data Questionnaire that comes 

with the test. A department spokeswoman 

said the decision stemmed from concerns 

about student privacy, including immigra-

tion status. The survey asks for information 

like religion, family income and whether 

the student is a citizen. 

State officials and activists in New York 

and Connecticut say they have heard some 

anecdotal reports of frightened parents 

keeping their children home from school, 

but so far, overall attendance levels have 

been normal. 

 

Since 2011, Immigration and Customs En-

forcement has had a policy regarding what 

it calls ñsensitive locations,ò including 

schools, health care facilities and houses of 

worship, where enforcement actions 

ñshould generally be avoided,ò according 

to Carissa Cutrell, a spokeswoman for the 

agency, which is under the Department of 

Homeland Security. The policy remains in 

effect, she said. 

 

ñD.H.S. is committed to ensuring that peo-

ple seeking to participate in activities or 

utilize services provided at any sensitive 

location are free to do so without fear or 

hesitation,ò Ms. Cutrell said in an email. 

 

The policy on sensitive locations, however, 

is itself just guidance. Lee Gelernt, deputy 

director of the American Civil Liberties 

Unionôs Immigrantsô Rights Project, said 

that it was ñnot something you can strictly 

enforce in court.ò 

 

ñBut hopefully theyôre going to follow it,ò 

he added, ñbecause they are saying theyôre 

going to follow it.ò 

 

It is not just states and big cities that are 

trying to ensure schools are prepared. In 

Freeport, a village on New Yorkôs Long Is-

land, district officials sent letters home and 

met with school administrators to discuss 

protocols. And in Hartford, where 55 per-

cent of the students are Latino, the acting 

superintendent, Leslie Torres-Rodriguez, 

said the district had met with principals 

twice on immigration issues, sent letters to 

schools and families, and even released 

videos in English and Spanish about dis-

trict policies. 

 

ñAs a Latina myself, this is personal,ò Ms. 

Torres-Rodriguez said. ñAnd on a personal 

level, I wanted to be very proactive.ò 

 

ðð 

 

Photo: Leslie Torres-Rodriguez is the acting su-

perintendent of public schools in Hartford, where 

55 percent of the students are Latino.  

ñAs a Latina myself, this is personal,ò she said. 

Credit: William Widmer for The New York Times 
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Behind the lens:  
Newport students shoot video for history  

5 

from Perry County Times 

by Jim T. Ryan, Staff Writer 

Sophie Bianchi and Hayley Lesh are setting up a mini production 

studio in Newport High School's library. The juniors have three 

cameras trained on an interview subject and are going over their 

video checklist: 

 

Power is on. Cameras are rolling. Basic instructions for answering 

given to subject. And they begin interviewing retired Millerstown 

history teacher John Magill.  

 

"Wait, cut," says Lesh, smiling with embarrassment, holding a 

boom microphone above the scene. "This microphone wasn't 

plugged in." 

 

The girls have a good laugh about the common mistake, and 

quickly go back to interviewing Magill about the canal system in 

Perry County during the 1800s. 

 

The students are part of a project to add an element of mobile 

technology to the static history signs found around Perry County. 

The signs detail historic events, places, buildings or people that 

shaped the county. 

 

The Bicentennial Committee in conjunction with the Council of 

Arts and the schools are creating videos that will bring history to 

life for someone reading the sign. A reader can scan a QR code -- 

those funny-looking square codes on signs -- to access videos 

online from their smartphones.  

 

The videos give visitors more than two paragraphs about the loca-

tion, providing insight into the people there.  

 

Magill talked about the lock system on Pennsylvania's canals, a 

primary transportation for economic purposes from the 1830s to 

the 1850s, when railroads made canals obsolete. The locks are in-

teresting for their engineering feat of allowing boats to travel up-

hill, but the people on the barges were interesting, too. 

 

It was a rough, scrappy life, Magill said. Literally.  

 

When two barges came to a lock on the canals, like the one that 

used to run through Newport, the crews often had fistfights to see 

which barge went through the lock first.  

 

With the students' video project, visitors can get those historic tid-

bits without sitting in a classroom. The historic location is their 

classroom. 

 

It's already been eye-opening to the students. 

 

"I didn't know all this about the canal," Bianchi said, "or that there 

even was a canal." 

 

They're having fun with both the history and the technology. 

 

The students are part of teacher Amy Wagner's speech, communi-

cation and technology classes. The video project is teaching them 

a little bit of everything, especially modern video arts and commu-

nication technology. 

 

"It's opened a lot of possibilities for our students to things I didn't 

see until I was in college," Wagner said. 

 

Michael Frymoyer, also a junior at Newport, enjoys history. He 

was interviewing Jane Hoover of the bicentennial committee for 

history about Newport's population booms, its return to a small 

town, and why preserving that history is important. 

 

"I enjoy watching (videos and movies)," Frymoyer said, "but I've 

never made them. So, it's interesting to see behind the scenes." 

 

Assisting the students is the staff of Box of Light, a Bloomsburg-

based multimedia production studio. They're showing the fine 

points of video production, editing, interviewing and even intro-

ductory special effects. The company has done similar projects 

around the state, as well as helping teachers like Wagner develop 

multimedia and technology curriculum. 

 

"I love the rural districts," said Rand Whipple of Box of Light. 

"The small schools have this sense of community. There's this rich 

social environment." 

 

Box of Light has worked with Wagner on past projects, he said. 

They figured out the skeleton of these projects and now they're ap-

plying better technology. The Newport students are getting a 

unique technology lesson. 

 

"They're doing something that a lot of other schools are not do-

ing," Whipple said. 

 



"Welcome to the Planet Perspective Global 

Summit," I announced, as my 3rd graders 

nervously adjusted their papers and stared 

at me in anticipation. It was the last day be-

fore Thanksgiving break, and as any teach-

er knows, that's a day when you're hard-

pressed to get anything substantial done. 

Not so, this year. Studentsðsome in cos-

tumeðsat patiently in circles around the 

fictional country models they created. We 

were about to start our global summit, the 

culminating event after six weeks of study-

ing world leaders, aspects of leadership, 

government types, and geography. During 

the unit, students asked questions, conduct-

ed research, and created plans for their own 

countries and governments. Now, the stu-

dent leaders of these fictitious nations were 

all looking at me, ready to share their work. 

In my mind, the summit served as a way to 

wrap up the unit and a fun activity for stu-

dents to share what they had learned. It be-

came much more than that, and for me, it 

was one of the most awe-inspiring mo-

ments of my career. 

 

I opened the summit (in character) by intro-

ducing myself as the moderator and articu-

lating the presentation ground rules. After 

the leaders had a chance to present their 

country and explain their government, they 

would have the opportunity to meet and de-

cide how to run their new world, Planet 

Perspective. One by one, my students 

shared their countries. And one by one, I 

saw the learning of the previous six weeks 

unfold before my eyes. They had not cho-

sen systems of government haphazardly; 

every leader carefully considered the bene-

fits and drawbacks of each. Some students 

even combined elements of divergent gov-

ernment structures to create something 

new. My shyest and most hesitant students 

were able to convey their ideas clearly, 

classmates supported each other if a peer 

became nervous, and one of my students 

who stuttered consistently didn't that day. 

 

My 3rd graders used words such as 

"compromise," "collaborate," "principled," 

"care," and "equality" to describe their 

most important leadership style traits. Eve-

ry student wanted the summit to succeed, 

and they all came to class prepared and 

ready to participate. I stayed in character 

throughout the morning, but inside, I was 

filled with pride as we moved on to the an-

ticipated trade agreements and international 

relations meetings. Students had set these 

meetings up themselves based on what they 

felt was important for their countries and 

the planet, as a whole. Their goal was to 

complete at least one agreement with an-

other country. As I walked around and lis-

tened to the trade agreements, I heard re-

spectful dialogue and saw students at all 

learning levels focused and engaged. I did-

n't need to say a word or remind students to 

stay on task. These kids were solving prob-

lems; they were working toward peace for 

their country. They took it seriously, and 

they had a purpose for learning. 

 

The freedom to question, to self-assess, to 

share ideas without fear of ridicule, and to 

choose the content all formed the founda-

tion of the instructional design and the final 

simulation. Students were evaluating how 

their actions impacted others and actively 

learning how to make responsible deci-

sions. When I allowed students to come to 

their own conclusions, think independently, 

and evaluate their own choices and the 

choices of others, they chose compromise, 

care, and ultimately peace. Their work was 

important, and they felt invested in the out-

come. As teachers, the best we can do for 

our students sometimes is to get out of the 

way, smile, and let them shine without us. 

 

A global education doesn't always have to 

be about world events or other countries, 

but rather about how to live in the world. 

Learning how to listen, how to disagree re-

spectfully, how to encourage, and how to 

be a leader are several elements of a global 

education that all students need. Global ed-

ucation is not a separate subject or a single 

lesson; it is a necessary part of all educa-

tion, for all people. Global education al-

lows a shift in perspective, which provides 

opportunities for both students and teachers 

to grow and develop as humans equipped 

with an understanding of their roles in a 

complex world. 

 

Erin Dowd is the director of curriculum for 

Level Up Village, where she creates STEM

-plus-arts courses for students in grades Kï

9. She holds a master's degree in global and 

international education from Drexel Uni-

versity and teaching certifications in ele-

mentary education (Kï6), English for 

speakers of other languages (ESOL Kï12), 

and gifted education (Kï12). Erin spent 

more than a decade developing her craft in 

the classroom and now helps teachers bring 

the world to their students in relevant and 

authentic ways. 

  

ASCD Express, Vol. 12, No. 9. Copyright 

2017 by ASCD. All rights reserved.  

Creating a New World  
Through Global Education  

 
Erin Dowd via ASCD Express 
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Book Review: 
Race Woman: The Lives of Shirley Graham Du Bois  

By Sarah White 

Gerald Horneôs ambitious biographical account of Shirley Graham Du 

Bois, Race Woman, seeks not only to bring Graham Du Boisôs accom-

plishments to light, but it also places her within the contexts of her 

time to show how her gender, race, and intellectual pursuits contribut-

ed to the variety of directions she took in her life. Horne explains that 

in Graham Du Boisôs case in particular, constructing an accurate bio-

graphical account presents a challenge, for whether by her own choice 

or as a result of societal expectations, she hid many key details about 

her life from the public eye. How, then, can an author accurately do 

her story justice? Horne argues that such a task can only be possible by 

simultaneously examining the complex, variable realities of the socie-

ties in which she lived and operated. Graham Du Boisôs identity, ideo-

logical progressions, and politics were all influenced by her personal 

and social situations and her geographical locations, and by one char-

acteristic in particular ï her nurturing nature. 
 

Shirley Graham Du Bois (born Lola Shirley Graham in 1896 in Indian-

apolis, and died at the age of 80 in Beijing) played a number of roles, 

as Horne describes well: ñdutiful daughter, unhappy spouse, hardwork-

ing studenté struggling artist, accomplished writer, dutiful spouse (to 

Du Bois), powerful politico, political exileò (p. 3). Each of these roles 

necessarily required the ability to move skillfully between personality 

traits which, to a woman who studied performance art, appeared to 

come naturally. Furthermore, each role can only be fully understood by 

critically examining Graham Du Boisôs prior influences and experienc-

es. The chapters of Race Woman move chronologically ï early chap-

ters examine her early life, childhood, first marriage, and her decision 

to leave her two sons in the care of relatives in order to pursue her 

work, a decision which informed her relationship with men and her de-

sire (and compensation) to nurture them. Chapter 3 details her theatri-

cal work and her goals in using it as an educational tool to reconnect 

the black community with their African roots. Chapters 4, 5, and 6 ex-

plore her growing political involvement, particularly with the Com-

munist Party, and her growing relationship with W.E.B. Du Bois, a 

topic devoted to fully in Chapter 6. The second half of the book con-

cerns her duties as a wife to her elderly husband and how, after his 

death, she immersed herself completely in politics in order to deal with 

loneliness. Throughout these examinations, readers clearly see the rela-

tionship between her past and her present, and how they affected her 

decisions for the future.  
 

Horne credits Graham Du Boisôs early love of reading and writing to 

the influences of her father ï it was in response to his strict nature, he 

writes, that she first began crafting fictional stories as a method of es-

capism (p. 5). Horne speculates, too, that her fatherôs traditional opin-

ions regarding gender roles left their mark on her storytelling when, for 

example, she not only divorced her first husband but then 

ñsymbolically killed him by claiming that he diedò (p. 44). Her early 

family life, her relationship with her father, and her decision to leave 

her sons in the care of relatives to pursue her career all had a lasting 

impact on her, as she would continue to nurture the men in her life in 

attempts to compensate for earlier life experiences (p. 49) 

This nurturing extended not only W.E.B Du Bois, her second husband, 

but also to young male activists and political leaders. Malcom X re-

called in an interview that on a trip to Ghana, Graham Du Bois claimed 

ñI am taking him [Malcom] for my sonò (p. 189), and Kwame Nkru-

mah, first prime minister and president of Ghana, frequently referred to 

her as ñmotherò (p. 25). Even her theatrical work, particularly her 

opera Tom-Tom, exhibited her nurturing qualities when she stressed 

the importance of a rekindling and maintaining a connection to the 

ñmotherlandò, Africa (p. 27). Her activism through the arts thus be-

came a tool for education, for to her, art could not only uplift the spirit, 

but nurture hope and speak to the realities faced by African Americans. 

Most importantly, it could do so in a language and form that African 

Americans could easily understand ï not in intellectual writings, but 

through a creative outlet.  
 

Graham Du Boisô compensating nature also contributed to her growing 

involvement in the Communist Party and the Left in general. After the 

death of her son Robert, she immersed herself in political work so that, 

to paraphrase her words, other mothers would not have to suffer 

through what she suffered (p. 102) ï struggling as a single, frequently 

absent mother. Her second husband, W.E.B. Du Bois, likewise joined 

the Communist Party in 1961, and it was during their marriage that her 

political influence skyrocketed, despite the marriage being character-

ized at least partly by ñthe subordinate role she felt obligated to 

adoptò (p. 123). She cooked and cleaned for him and cared for him as 

he aged, but Horne writes her husband also deeply appreciated her for 

being his ñpolitical companionò (p. 142). The same year her husband 

joined the Communist Party, the two decided that, with the political 

climate intensifying in the United States, they would move to Ghana, 

eventually becoming Ghanaian citizens. After her husbandôs death, and 

in part to cope with the loneliness she now felt, Graham Du Bois be-

came an official in the Nkrumah government in Ghana. Now, it 

seemed, her life had come full circle; where she had once written Tom-

Tom as a portrayal of the connections she espoused for Africa, she was 

now able to fully live that connection. 
 

Shirley Graham Du Bois was a ñRace Womanò, writes Horne, because 

she was an affirmative, outspoken black Communist woman who 

stressed connections to ñMother Africaò (p. 37) in a time when all of 

these roles made her first into an outsider in the United States and 

eventually an exile. Gerald Horne constructs his biographical account 

in easily accessible language and in a logical, well-sequenced order. 

All connections between Graham Du Boisôs personal and political 

struggles are clearly presented and re-presented at the proper moments. 

The author acknowledges the difficultly in undertaking such a task, es-

pecially in the case of a woman who is known to have concealed many 

details of her own life. Overall, Gerald Horne does a successful job of 

highlighting the key events of Shirley Graham Du Boisôs ambitious 

life and work, and in uncovering the woman (and her motivations) be-

hind those events. 
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Teaching Fourth Graders 
In An Age of ñFake Newsò 

 

By Lee Hale 
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ñFake newsò is now a household term. Online articles, often 

circulated through social media, can distort or completely ig-

nore fact-based reporting. Which is exactly what some stu-

dents at Lindon Elementary are learning. 

 

Fourth grade teacher Audrey Brian is prepping her class of 26 

for a unit on informational writing. And she's choosing a 

seemingly straightforward activity to start off with. 

 

Mrs. Brian gives the students a link to pull up on the class-

room computers. Itôs an article about Christopher Columbus. 

 

The students begin reading, 

"Christopher Columbus 

was born in 1951 in Syd-

ney, Australiaéò 

 

The catch is that most of 

the facts are wrong. Really 

wrong. And a few minutes 

into the activity Mrs. Brian 

starts to worry. 

 

"There has only been one 

child that has noticed that 

thereôs bogus information," 

Brian says. But just then a 

student approaches with a 

question about the dates. 

 

Pretty soon all of the students 

switch from fact finding to fact checking. One student, Ni-

cole Bliss, sums up what most of her classmates are realizing. 

 

"Not everything on the internet is true," Bliss says. 

 

As the lesson is coming to a close, Mrs. Brian is feeling pret-

ty satisfied.  

 

ñIôm proud of them," she says. "They donôt know much about 

Christopher Columbus as it is. But they could at least check 

the facts that they did know.ò 

 

Mrs. Brian says itôs not uncommon for her students to come 

to class asking about information theyôve heard which is 

clearly false. Especially during the past election. 

 

While she knows it's often not up to them what news they 

hear, sheôd still like them to be more discerning. 

 

"It kind of makes me happy that they were mad about it," 

Brian says. "Like, yeah that 

shouldnôt be happening.ò 

 

For the next few weeks these 

students will be working on 

their own research in the form 

of podcasts. Brian says the 

format will encourage them to 

conduct interviews themselves 

and find primary sources. 

 

Ultimately, avoiding the kind 

of copy and paste method that 

spreads fake news in the first 

place. 

 

 

 

Photo: 4th Grade teacher 

Audrey Brian hopes her students learn to be slight-

ly skeptical when reading news online.  

Photo by Lee Hale 

ñ 
Not everything on the  

internet is true.  
ò 



A Legacy of Empathy:  
Toppenish students delve into  
deeper meaning of Holocaust 

 
 

By Jane Gargas, the Yakima Herald 
jgargas@yakimaherald.com 
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