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Guidelines for Manuscripts

Aims and Scope

The Pennsylvania Council for the
Social Studies seeks to publish manuscripts in
the Journal that focus on any of the following;:

* Creative ways of teaching social
studies at the elementary, secondary,
and higher education levels

* Research articles

* Explanations of new types of
materials and/or equipment that
directly relate to social studies
teaching, particularly those
developed and/or implemented by
teachers

* Explanations of teacher developed
projects that help social studies
students and teachers work with
community groups

* Reviews of books and other media
that are relevant to the teaching of
social studies

* Analysis of how other academic
disciplines relate to the teaching of
social studies

Instructions for Authors

All manuscripts must adhere to the following
formatting guidelines. Manuscripts that do
not meet the guidelines will be returned to
the author without going out for peer review.
The editors of Social Studies Journal accept
submissions on a rolling basis. However,
calls for manuscripts are issued for both
regular and special issues.

* Type and double-space submissions
using 12-point font and one-inch
margins

* Include any figures and/or images at
the end of the article

* Authors are responsible for obtaining
copyright permission for all images

* Average manuscript length is
between five and fifteen pages,
though exceptions can be made on a
case-by-case basis

* Follow guidelines of the current
Publication Manual of the American
Psychological Association

* Do not include author name(s) or
other identifying information in the
text or references of the paper

* Include a separate title page that
contains the title of the article,
author(s) name(s), institution(s), and
email address(es)

¢ With submission email, authors must
attest that the manuscript is original,
not under review elsewhere, and not
published previously

* Papers must be submitted as Word
documents to the editors at:
editors.ssj@gmail.com

Journal Information

Social Studies Journal is a biannual
publication of the Pennsylvania Council for
the Social Studies. The Journal seeks to
provide a space for the exchange of ideas
among social studies educators and scholars
in Pennsylvania and beyond. The editors
encourage authors both in and out of
Pennsylvania to submit to the Journal.

All manuscripts go through a blinded
peer-review process. In order to encourage
and assist writers, the reviewers make
suggestions and notations for revisions that
are shared with the author before papers are
accepted for final publication. The editors
encourage authors in both K-12 and higher
education settings to consider submitting to
Social Studies Journal.
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From the Editors

We are excited to share the spring,
2018, issue of Social Studies Journal (SS]), a
publication of the Pennsylvania Council for
the Social Studies. This issue includes timely
pieces relevant for scholars and practitioners
of social studies alike, regardless of grade
level, geographic location, or subject area.

We are especially thrilled that this
issue features an invited piece by leading
social studies scholar Margaret Smith Crocco
of Michigan State University titled, “Teaching
Social Studies in the #MeToo Era.” Teachers
and teacher educators can turn to this piece
to guide their planning of lessons and
discussions to be representative and timely
regarding  gender. Current discourse
demands this type of scholarship and we are
proud to include it in SSJ.

Also focused on current events and
teaching in our current political climate, Marc
Brasof and two teams of his students at
Arcadia University have authored a trio of
articles about teaching in a politically divisive
climate. Brasof and his students highlight
how they approached this issue in their social
studies methods course through examples
such as teaching source validation and how
to directly approach even the most sensitive
of sociopolitical topics: abortion.

James Schul from Winona State
University calls on history teachers to
consider how and why they might encourage
historical imagination as they guide their
students in a study of the past. While by no
means rejecting the emphasis on historical

thinking that has dominated scholarship on
the teaching and learning of history for
several decades, Schul considers how inviting
imagination within historical inquiry might
help enliven students’ interest in history.

The final two pieces in this issue both
use an examination of the past to shed light
on the ways in which social studies teachers
can promote meaningful and nuanced
understandings about the past and present.
Thomas Fallace from William Patterson
University explores the emergence of
propaganda education in American schools
between the World Wars. His article outlines
three approaches to defining and teaching
about propaganda and  offers his
recommendations for educators who want to
prepare their students to navigate the current
media landscape. Brian Gibbs from the
University of North Carolina at Chapel Hill
chronicles the activism of Bayard Rustin.
Gibbs argues that including Rustin in a study
of the American Civil Rights Movement
allows for a broader examination of the
strategies utilized for this cause and of
gender and LGBTQ concerns related to
movement.

Finally, we would like to thank
Michael Perrotti and Joseph Anthes for their
support as corresponding editors. We hope
you enjoy this issue of SSJ!

Sincerely,
Jessica B. Schocker, Editor
Sarah Brooks, Associate Editor
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TEACHING GENDER AND SOCIAL STUDIES IN THE #METOO ERA

Margaret Smith Crocco
Michigan State University

Thirty years ago, I began teaching
women’s studies and social studies
courses at the high school and college
levels. After a long layover from teaching
the former, in Spring 2017 I had the
opportunity to teach women’s studies at
Michigan State University — WS 897, a
“Graduate Seminar in Feminist Theories,
Epistemologies and Pedagogy.” Teaching
this course stimulated reflections on
where feminism, women’s studies, and
social studies education have gone—or
not—since I began teaching. Among the
factors that prompted further reflection
on these topics have been the women’s
marches across the globe in 2017 and
2018; the #MeToo movement; the
dramatic increase in the number of
women running for U.S. political offices
in 2018; greater recognition of the trans-
gender identity and LGBTQ statuses; and
a resurgence of interest in feminism,
especially among young women, with
greater attention to intersectionality than
was the case thirty years ago (Rosenberg,
2018).

Creating the syllabus during the
run-up to the 2016 presidential election
brought heightened anticipation about
the prospect of teaching a women’s
studies course at a time when we would
(I  thought) be  witnessing the
inauguration of the first woman president
in the United States. Unfortunately, I had
failed to read the predictions of an expert
on women and politics, Falida Jalalzai
(2014), who had written about the
difficulties facing Hillary Clinton as she
contemplated running for president or

another prescient piece by Uri Friedman
(2016) entitled “Why It's So Hard for a
Woman to Become President of the
United States.” Focused on other media
outlets predicting a Clinton victory, I was
surprised by the 2016 election’s outcome.
Only 41% of female voters
supported the new president
(Cooperman, Deckman, & Dolan, 2017).1
Given both the visceral nature of political
party identification (Theodoridis, 2016),
and the divergence in Republicans’ and
Democrats’ views on the progress of
gender equality (Horowitz, Parker, &
Stepler, 2017),> the election might be
interpreted as a backlash against both
feminist aspirations to political leadership
and eight years of Obama’s presidency.
History shows that the United
States cycles between periods of
acceptance and contestation (Smith, 1997)
concerning the proper place of women,
persons of color, and immigrants in the
American civic polity. The “politics of
people-building” (Smith, 2001)
perennially involves leaders” attempts to
“define the boundaries of their political

1 Trump’s support among African American women
was under 5%. Forty-one percent of men supported
Clinton. The gender gap in votes was the largest since
1980 except for 1996 in which Bill Clinton had an
eleven-point advantage among women voters.

2 Sixty-nine percent of Democrats are dissatisfied with
the progress women have made in terms of gender
equality while only 26% of Republicans are dissatisfied.
Other differences exist in how one can parse the results
of this survey (Millennials/non-Millennials;
men/women; Republican men/Republican women;
Democratic men/Democratic women). Forty-nine
percent of Democrats say men have it “easier” to 19% of
Republicans.
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community and the statuses of those
within it” (p.76) through force, action, or
narratives aimed at creating allegiance to
the leader and his vision, whether
expansive or contractive.

In many ways, women have
historically posed a challenge to defining
the autonomous individual citizen (Scott,
2018) as well as the politician (Friedman,
2016). Consequently, it is not surprising
that women serve as a bellwether of the
mood of the country regarding its self-
definition and the boundaries the nation
wants to draw around its identity. This is
not only a U.S. problem since the “global
gender gap” in political power is
significant worldwide (World Economic
Forum, 2016).

Given these realities, in what ways
has social studies, a school subject
focused on citizenship education,
explored the gendered nature of the
nation state, citizenship, and citizenship
rights? One way to begin to answer this
question is by considering what Joseph
Schwab (1978) called, many years ago, the
“four commonplaces of schooling” (see
Crocco, 2006): subject matter, learners,
teachers, and milieu or context. In
arguing that gender is implicated in all
four aspects of schooling, I draw on the
idea that social studies is a critical form of
social education. I define social
education (Woyshner, Watras, & Crocco,
1999) as follows:

We take social education to mean
teaching and learning about how
individuals construct and live out their
understandings of social, political, and
economic relations—past and present—
and the implications of  these
understandings for how citizens are
educated in a democracy. In short, social
education seeks to address the issue of
what skills and knowledge individuals

need to live effectively in a democracy,
the definition of which we borrow from
John Dewey, who considered democracy
“a mode of associative living.” (p.1)

From this perspective, social studies
educators have a responsibility to address
issues related to social relationships,
including race/ethnicity, gender, sexual
orientation, and class, that influence
modes of “associative living” in
American society. Given events of the
past year, it is imperative that educators
take up issues of gender in social studies
classrooms. Following  Schwab’s
framework would mean analyzing
subject matter, learners, teachers, and
contexts through the lens of gender, and
considering how social educators’
responsibilities extend beyond the walls
of classrooms in bringing equity and

social justice into schooling and society
(Crocco, 2002).

Feminism: A Term of Pride or
Opprobrium?

WS 897's students included 11
women and 1 man; they ranged in age
from their early twenties to their thirties.
The group was ethnically diverse.
Students were pursuing master’s and
doctoral degrees in the humanities and
social sciences.

For many young women and men
coming of age in the eighties, nineties,
and later, especially those who were
White and middle-class, two themes
shaped their views of the women’s
movement: first, the label “feminist” was
often spurned as having negative
connotations, for example, man-hating,
lesbian, and pro-abortion; and second, the
notion that the women’s movement had
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made enough progress that women could
“have it all.”

As became clear over the course of
the semester, the views of students in
WS897 reflected their own ambivalence
towards the label “feminist” as well as
their harsh critique of second-wave
feminism’s limitations, especially its lack
of intersectionality. The students were
well-versed in the particularities of this
problem, including its manifestation in
terms of race/ethnicity, sexuality, gender
binaries, language, colonialism, and other
issues. However, they were less well-

informed about the history of the
women’s movement, gender theories
outside their own discipline, and

approaches to curricular change.

Given the course’s subtitle, we
read widely in feminist theorizing. I'll
mention a few readings here since they
provide a theoretical grounding for this
article. In 1986, Joan Wallach Scott wrote
that gender was not only a “useful
category of historical analysis” but also a
system of power in which changes in
males’ and females’ roles might occur
over time while the relative status of
genders remained fairly constant.
Another historian, Gerda Lerner (1986),
named the system of power undergirding
gender arrangements as “patriarchy,”
and in another book (1991) highlighted
the ways by which “feminist
consciousness” arose in the
Enlightenment. A new group of feminist
scholars in the nineties critiqued earlier
writing for its essentialism (Spelman,
1990) and lack of attention to
intersectionality (Crenshaw, 1991).

One famous work, Judith Butler’s
Gender Trouble (1990), emerged at a time
when poststructuralist feminist analysis
was at its apogee. Butler pointed to

“debates within feminism about the
meaning of gender” that might lead to
the “failure of feminism” (vii). Her
concerns were well-grounded since
poststructuralism had moved women’s
studies away from the political and
economic concerns at the heart of second-
wave feminism and the daily struggles of
many women, such as low pay,
discrimination, abuse, and violence.

As globalization spread during the
nineties, a call for human rights
reinvigorated the women’s movement. In
1995, Hilary Clinton made famous the
slogan “women’s rights are human
rights” at the Fourth World Conference
on Women in Beijing, asserting that the
concept of “women” still held meaning in
creating a platform for action by nations,
the United Nations, and non-
governmental organizations that could be
applied to legal, economic, and political
problems, despite women’s many
differences worldwide.

Fast forward to a few years ago,
and some Americans might have
assumed that we were living in a post-
feminist society. Events of the last year
have laid such notions to rest. Most
recently, the convergence of the #MeToo
movement with attention to the lack of
progress U.S. women have made in
economic, legal, and political arenas® and
the ongoing threat that women’s rights
may be rolled back further has brought
renewed interest in feminism. In 2017,
Merriam-Webster’s  online  dictionary
reported that “feminism” was the most
searched-for word on its website.

3 See, for example, the online data available at the
Center for the American Woman and Politics, Rutgers
University, or the cross-cultural political data available
at the website of the Inter-Parliamentary Union:

http:/ /archive.ipu.org/wmn-e/ classif.htm
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According to the New Yorker article in
which this news appeared, Merriam-
Webster said that searches for the term
were up seventy per cent from 2016
(Menand, 2018), offering further evidence
of the pertinence of the concept to
contemporary events.

Social Education and Gender

Numerous scholars since Dewey
(e.g., Myers, McBride, & Anderson, 2015)
have argued that teaching social studies
requires an expansive view of its
mandate, including consideration of how
citizenship education shapes the civic
identities of young people. Although not
every teacher of social studies will accept
this self-definition, educators interested
in advancing equity through their
teaching ought to bring gender into their
work. This is not difficult since gender
has myriad connections to the standard
topics found in social studies subject
matter, for example, politics (e.g., Bordo,
2017; Katz, 2016), civil rights (e.g.,
Crawford, Rouse, & Woods, 1990),
privacy and legal rights (see Roe v Wade,
1973), and protection from harassment

(e.g., Title IX).
Nevertheless, recent reviews
conducted about social studies

curriculum (National Women’s History
Museum, 2018) and research (Crocco,
2008, 2018; Bohan, 2017; Mayo, 2017)
suggest that gender remains a marginal
concern. The standards-and-
accountability movement of the last two
decades has  produced significant
headwinds for teaching topics related to
gender due to the emphasis on traditional
(i.e., political and economic) approaches
to teaching and writing in social studies
(Schmeichel, 2011). Nevertheless, in the

#MeToo era in which so many women
have stepped forward with stories of
abuse, harassment, and violence and, for
the first time, are actually being believed,
shouldn’t gender-related topics serve as
prime examples of “critical lessons”
(Noddings, 2007) for social studies
classes? Going beyond curriculum, other
questions about schooling might be
raised, for example, do gendered role
expectations shape teachers” and parents’
aspirations for students, academically
and otherwise, as well as expectations
about who leads and who follows in
student  government and  school
leadership? In the next section, I raise
other questions stemming from my
experiences with the Women’s Studies
class that might stimulate thinking on the
place of gender within social studies and
schools.

What does it mean to be a woman
- and a man - in our society? Our class
spent significant time talking about the
ways in which this question was difficult
to answer. On the one hand, the question
seems straightforward, even simplistic;
on the other hand, it is complex and the
answers, elusive.

Historically, women have been
seen more as bodies than minds, wombs
than brains. In the Creation of Patriarchy
(1986), Gerda Lerner recounts how
women came to be seen as property over
which men had control in producing
wealth in the form of offspring and labor.
Threatening women (or their children)
with rape, violence, and murder has been
a tradition used by men to maintain
power, control, and authority.
Unsurprisingly, Lerner writes, some
women feel it safer to identify with
powerful men, especially in insecure

Social Studies Journal, Spring 2018, Volume 38, Issue 1



contexts, rather than ally themselves with
other women to challenge patriarchy.

Within social education, women
still struggle for a “politics of
recognition.” Rather than challenging
male  dominance and  male-tilted
curriculum, women sometimes collude in
or at least accept their absence from the
social studies curriculum as well as
power and leadership in society. In
schools, more women today are social
studies teachers than decades ago when
men dominated the field, and yet
coverage of women’s history remains
low. Is this because women today don’t
think that yesterday’s women have done
anything worthy of inclusion in the
curriculum? Likewise, the lack of
attention to gender in social studies
research suggests that scholars, many of
whom are women these days, don't
consider it important for their own
investigations.

We must remember that gender is
a relational system, and that gender is not
just about women but about men and
those who identify as trans-gendered.
Just as we ask questions about what it
means to be a woman, highlighting the
fact that it is not a monolithic category,
we must also ask about what it means to
be a man or transgendered. An
increasingly larger group of writers have
come to assert that “What we need to
start talking about is the crisis in
masculinity” (Hesse & Zak, 2017). These
individuals point to the amount of
gendered abuse and violence represented
by the #MeToo movement, the “rape
culture” of contemporary college
campuses, and the frequent outbreak of
lone male shooters armed with
automated weapons who kill children
and adults (e.g., Black, 2018). Taking up

the question of gender identity, and even
gender fluidity, in citizenship education
would be useful as a means of addressing
the challenges of associative living,
whether in schools, neighborhoods,
college campuses, or online spaces, across
difference. In high school
civics/ government classes, teachers could
consult books such as No Constitutional
Right to be Ladies: Women and the
Obligations of Citizenship (Kerber, 1998) or
In Pursuit of Equity: Women, Men, and the
Quest for Economic Citizenship in 20%-
Century America (Kessler-Harris, 2003) to
consider the different ways in which
women’s rights and privileges as citizens
have been viewed differently under the
law, in the former book, examining
service on juries or in the army; in the
latter book, investigating the gendered
and racialized assumptions built into the
Social Security Act of 1935.

In elementary classrooms, students
could read stories of women who broke
away from the prescribed gendered roles
of their day through works of non-fiction
such as Little Leaders: Bold Women in Black
History (Harrison, 2017), Hidden Figures:
The True Story of Four Black Women and the
Space Race (Shetterly, 2018), or those by
Penny Colman on the women’s suffrage
movement (2016) or Rosie the Riveter
(1998), among others.

And, as always, it's important to
introduce students to media literacy as
part of social studies. Images, films, and
music are powerful conveyors of gender
role expectations and relationships,
sometimes of a very dis-empowering sort
for young women such as in hip-hop
music (e.g., Hurt, 2006). Likewise,
contemporary gender messages can have
damaging consequences for young men,
as argued in a book on “thug culture”

10
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(Bloom, 2013). Excerpts from these works
or others of this type could provide
stimulating prompts for conversations,
dialogues, or essay writing about these
topics.

How can social education connect
to feminist praxis inside and outside the
classroom? As bell hooks (1994) once
said, there is no feminist movement
without praxis. Social studies ought to
question how the established order came
to be, how it is maintained, and how it
could be changed for the better.

As shocking as the revelations of
sexual harassment and abuse have been,
perhaps even more shocking have been
the silences about them by bystanders
aware of what was  occurring.
Undoubtedly “profiles in courage” seem
in short supply these days—especially in
the corridors of power where privilege
reigns. Nevertheless, social studies
educators can combat patriarchy and
other systems of privilege that position
“things as they are” or “things as they
have always been” as situations about
which nothing can be done.

Promoting allyship is important,
especially in support of the most
vulnerable individuals in our society,
whether due to race, class, sexuality,
language, religion, or immigrant status.
According to the Anti-Oppression
Network: “allyship is not an identity —it
is a lifelong process of building
relationships based on trust, consistency,
and accountability with marginalized
individuals and/or groups of people”
(https:/ /theantioppressionnetwork.com/
allyship/). The C3 Framework
promulgated by the National Council for
the Social Studies (2013) calls for “taking
action” as part of its Inquiry Arc.
Encouraging students to become allies is

one way to enact this curricular aim.
Women have long led the “resistance” to
the status quo and taken action to
advance change (Gidlow, 2018), whether
it be against bullying due to gender
identity (Chasnoff & Symons, 2008;
Meyer, 2009) or fighting for equal rights
and recognition for marginalized
populations.

Over the years one of my favorite
resources for thinking differently about
curriculum and teaching has been the
organization Rethinking Schools. In
considering ways to be allies, teachers
might consult their book Rethinking
Sexism, Gender, and Sexuality (Butler-Wall
et al, 2016) for scores of wonderful
examples of how to address these topics
in age-appropriate fashion. Other
resources include the Zinn Education
Project (www.zinnedproject.org),
Teaching Tolerance (www.tolerance.org),
and the National Women’'s History
Project (www.nwhp.org).

How can we challenge the
implicit and explicit curriculum of
gender in schools and society? The
curriculum - both the one in school and
the other revealed by American politics -
demonstrate the failures of citizenship
education in fostering democracy as a
form of associated living, and perhaps
even of democracy as a form of
governance shaped by the rule of law and
system of norms that sustain democracy
(Levitsky & Ziblatt, 2018). Traditional
historical — narratives  promote the
American story as one of progress and
freedom, downplaying the injustice and
violence that have been part of the
American experience and overlooking the
role of power and privilege in defining
citizenship. Perhaps today, many citizens
have come to recognize that they

11
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underestimated the capacity of patriarchy
and privilege to re-invent and re-assert
itself, especially while masquerading as
populism.

At the base of social studies are
questions of epistemic power (Dotson,
2015) about what knowledge is of most
worth. Social studies educators might
consider: Whose experiences or ways of
knowing/seeing are privileged in social
studies? What is considered rational (not
emotional/hysterical) in responding to
this subject matter? What should we be
skeptical about or believe as evidence for
our propositions (Crocco, Segall,
Halvorsen, & Jacobsen, 2017, Crocco,
Halvorsen, Jacobsen, & Segall, 2018)?
Who do we define as an expert or an
authority? What system of values
undergirds the question of “significance”
in determining what students should
learn in social studies classrooms?

To be sure, social studies has made
progress since the eighties in introducing
women into the curriculum, but probably
not as much as many people might
assume, especially regarding women of
color (Clark, Allard, & Mahoney, 2004;
Clark, Ayton, Frechette, & Keller, 2005;
Schocker & Woyshner, 2013). In addition,
the scant exposure that many future
teachers (female and male) have had to
women’s history exacerbates the problem
of teaching subject matter in more
inclusive ways. Even for educators with
background in gendered or race-based
approaches to teaching social studies,
difficult questions emerge about speaking
for others (Alcoff, 1991), teaching or
researching “what we’re not” (Mayberry,
1996), being a man teaching women’s
history (Syrett, 2009), or other examples
of the epistemological challenges facing

all of us as we attempt to teach from and
beyond our own positionality.

Most social studies textbooks are
not up to the task of moving the field
towards inclusion. For one thing, the
disembodied ways in which textbooks
portray the past through passive voice
and elision of responsibility for
perpetrators of past crimes (e.g., slavery
without slave owners) promote the
occlusion of issues of power in the stories
we tell about the past and the ways in
which we contemplate social action in the
present (Tavris & Aronson, 2015;
Woyshner & Schocker, 2015). Likewise,
the ways in which we think about
teaching and learning, for example,
seeing our students’ learning as more
rational than social and affective, limits
our ability to be effective in doing
citizenship education. We underestimate
the role of emotion and tribalism in
defining reality. As Garrett (2016) has
written about so eloquently, we assume
that simply by providing our students
with more information that we will
change their hearts and minds, even
though ample evidence indicates that this
will not work (Hurtado, Alvarez,
Guillermo-wann, Cuellar, & Arellano,
2012).

To  address  the  affective
dimensions of social studies, teachers
might consider wusing literature. A
wonderful resource for accomplishing
this is Kay A. Chick’s book, Teaching
Women’s History through Literature (2008).
Another stimulating book is Penny
Colman’s Girls: A History of Growing Up
Female in America (2000). In conjunction
with both books, teachers could have
students conduct oral histories with
women and men they know about the
gendered messages they received

12

Social Studies Journal, Spring 2018, Volume 38, Issue 1



growing up, create poetic or artistic
responses to the biographies they read, or
analyze the books or other materials for
stereotypical portrayals of one gender or
the other (Marshall & Sensoy, 2011).
Students could also consider the
geography of their classrooms and
schools for “gendered spaces” (e.g.,
physics or advanced math classes) or
“gender messages” (e.g., bulletin boards)
that reflect implicit role expectations for
male and female students.

Conclusion

In the #MeToo era, social studies
educators might ask: Why hasn’'t a
woman been elected U.S. president yet?
Why is only 1 in 5 US Congressmen a
woman; 1 in 4 US Senators; fewer than 1
in 4 representatives in state legislatures?
And why have many states never had a
woman governor? (Center for the
American Women and Politics, 2017).
Other questions might include: Why do 1
in 4 women experience “intimate partner
violence,” with nearly 23 million women
in the United States who are survivors of
rape or attempted rape in their lives
(Centers for Disease Control, 2017)? Why
is the face of poverty disproportionately
that of a woman (Center for Poverty
Research, 2018)? How do gender and race
interact in shaping life experiences in and
out of classrooms and schools?

Social educators have a special
relationship  to  democracy  and
citizenship; their potential contributions
to building a more equitable society are
great. Events of the past year have offered
ample evidence that patriarchy is alive
and well in American society - as is
racism, homophobia, xenophobia, and
other problems undermining the promise

of democracy as a form of associated
living. The #MeToo moment in American
society provides fresh opportunities for
social educators to teach about the
ongoing fight for women'’s rights towards
equal opportunity for all. A few other
modest suggestions along these lines
include the following: In American
history and government classes, greater
attention might be paid to what the 19t
Amendment (whose 100t anniversary
comes in 2020) did and didn't
accomplish; the Equal Rights
Amendment and why it failed; Title IX
and its impact on college campuses; and
the activism of the LGBTQ communities,
for example, at Stonewall in 1969. For
World history, other opportunities exist
(Crocco, 2011), such as teaching about
women’s rights as human rights (Crocco,
2007), women and religion (Crocco,
Pervez, & Katz, 2009), and the impact of
colonialism on gender and racial
hierarchies. In teaching about gender, it’s
important to always keep in mind
intersectionality, that is, the myriad ways
in which race/ethnicity, religion,
disability, language, poverty, and other
factors shape opportunities, rights, and
lives in very different ways.

In sum, gender remains a critical
aspect of society and schooling—one
demanding the attention of every social
studies educator and teacher educator
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FOR THE LOVE OF HISTORY: REKINDLING IMAGINATION IN HISTORY
CLASSROOMS

James E. Schul
Winona State University

“The true sign of intelligence is not
knowledge but imagination.”
Albert Einstein

During my days as a high school
history teacher, many of my students’
parents shared with me that they did not
come to enjoy history until they reached
adulthood. These parents’ confessions
are representative of a larger trend across
the United States. Interest in history flows
freely among the broad American
population. Nearly twenty years ago,
historians Roy Rosenzweig and David
Thelen  (1998)  interviewed 1,453
individuals about past-related activities
and found out that 91% looked at
photographs with family or friends, 83%
took photographs or videos to preserve
memories, and 81% watched movies or
television programs about the past. 1
suggest that the many people who enjoy
engaging in the past do so because they
are free to explore and imagine about the
past, to “turn to it as a way of grappling
with profound questions about how to
live” (Rosenzweig & Thelen 1998, p. 18).
Students usually rank history amongst
their least favorite subjects and generally
perceive it as less important in the school
curriculum than math and literature
(Jones, 2013; Loewen, 2008). Yet, the
public’s interest in history is increasing.
David McCullough’s history books, when
published, rank among the highest in
sales. Ken Burns” historical docu-
mentaries that air on Public Broadcasting
Service (PBS) remain high in popularity -

with one of his more recent productions,
The Roosevelts, averaging 9.2 million
viewers. Stephen Spielberg’s 2012 movie
Lincoln earned over $275 million
worldwide. The National Park Service
estimated that well over one million
people visit Gettysburg, PA each year.
This evidence reveals that individuals
enjoy using their imagination to travel
back in time. In sum, people are drawn
to speculating on such questions as: What
was it like for John Adams in the
Continental = Congress  during the
American Revolution? What was it like
to be at Ford’s Theatre when Lincoln was
assassinated? What happened to small
towns such as Gettysburg during the
Civil War? What kind of person was
Eleanor Roosevelt? If adults are drawn to
history in these informal ways, how
might we better teach history in the
formal school setting?

With this article, I am proposing
that teachers should consider adding the
dimension of historical imagination as a
means to enrich and enliven students’
interest in history. It is my hope that this
article helps lift up the need for nurturing
students’ historical imagination in their
classroom history experience. It also is
my hope that this article clarifies the
levels of historical imagination teachers
may employ, the benefits in doing so, and
some lesson examples that have the
potential to foster it amongst their
students. =~ Moreover, for those many
history teachers who face their students
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on a daily basis and are indeed already
engaging their students” historical
imagination, perhaps this article may
serve to embolden and support their
effort to make history meaningful and
enjoyable for your students.

History Education: Background and
Context

History education has evolved
over the past two decades to the point
where skills of the historian, such as
interpretation and analysis, are given
more attention in the professional
preparation and development of history
teachers (e.g., Barton & Levstik 2004;

Lesh, 2011).
The wide interest in historical
interpretation, aptly called historical

thinking, began over two decades ago
when Sam Wineburg (1991) studied the
unique disciplinary practices of history
by comparing professional historians’
practices (i.e., critical inquiry of primary
sources) with those of advanced
secondary students. Wineburg's study
led to the simple, yet significant,
conclusion that those professionally
involved in history possess knowledge
different from the high school student of
history. ~ Wineburg's significant study
was succeeded by studies from other
researchers (e.g., Barton & Levstik, 2004;
Van Sledright, 2002; Yeager & Davis,
1996) who investigated historical thinking
as a way for teachers to nurture inquiry-
based practices for students. Such
inquiry-based practices as collecting
sources and analyzing them, synthesizing
them into some sort of narrative
structure, and providing source-based
evidence to support claims and
assertions, provide the premise for

researchers’ attempts to explore students’
problem solving within the landscape of
history-making. =~ Additionally, Barton
and Levstik (2004) claimed crafting
historical  narratives  involves two
different types of empathy: perspective
recognition as empathy, and care and
commitment as empathy. These types of
empathy may be closely connected to
historical imagination because they both
require the student to place their
thoughts and emotions in the past so to
better understand those who lived in it.
Fortunately, empathetic development is
gaining  traction amongst history
educators. = The National Center for
History in the Schools (1996), created by
the University of California, Los Angeles,
even aspired that students should read
historical =~ narratives  imaginatively
“taking into account what the narrative
reveals of the humanity of the individuals
and groups involved--their probable
values, outlook, motives, hopes, fears,
strengths, and weaknesses.” This is
positive news for those who yearn for
more students to have a meaningful and
personal encounter with history.

Still, little attention is paid to the
history that students themselves generate
or to history that is not necessarily tied to
written prose. For instance, the well
regarded Stanford History Education
Group created curriculum that positions
students to analyze and interpret sources
but gives scant attention to actual
creation of history. Even the Common
Core State Standards for History/Social
Studies, the new  standards-based
framework that directs history teaching
and learning today, focuses on important
and specific skills such as analyzing
primary and secondary sources, but once
again lacks an emphasis in students’
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creation of history. Instead, the Common
Core emphasizes objectives such as
students’ ability to “determine the
meaning of words and phrases as they
are used in a text” and to “distinguish
among fact, opinion, and reasoned
judgment in a text.” Activities of this sort
will not necessarily engage enough
students with a lasting love of history
that they will use for their lifetime.

I was a high school social studies
teacher who taught U.S. History and
world history. In my ten years of
secondary teaching, I can recall only one
student who later majored in history
during their college years. In no way do I
view this as a failure on my part. In fact,
I perceive my experience as typical
amongst history teachers in the American
comprehensive high school. My students
eventually became engineers,
construction workers, plumbers, doctors,
nurses, teachers, and other important
professionals and contributors to society.
My objective as a history teacher was to,
in addition to preparing students to be
continually engaged and informed
citizens, foster characteristics in them that
make up a high quality of life such as
curiosity, a love of learning, and a general
interest in the life of the mind regardless
of their later position in life. This leads
me to question why so much attention in
contemporary history curricula is paid to
prepare students to act and think like an
historian even though they may never
actually become professional historians.
What I am proposing with this article is
not to replace the contemporary wave of
history curriculum development. In fact,
this contemporary wave has enlivened
history teaching and learning across the
country. However, something significant
is missing in the research and

practitioner-oriented literature on history
teaching and learning: engaging students’
historical imagination. It is important,
therefore, to first explore the central role
that imagination actually does play in
history.

Imagination and History

A popular misbelief about history
is that it is an objective record of the past
devoid of any interpretation on the part
of the historian. As a case in point, the
political pundit Rush Limbaugh recently
wrote a history of the first Thanksgiving
that he argued is an improvement upon
contemporary historical portrayals of the
event because his portrayal is accurate.
“Yeah, I know this happens,” Limbaugh
(2013) remarked in his criticism of
historians’ recent interpretations of the
tirst Thanksgiving, “and it's been an
abject direct contradiction of the historical
record - and the historical record,
William Bradford wrote it. This is not
anybody’s opinion. What happened, he
documented.” Contrary to Limbaugh’s
impulsive and misguided conception of
history as a fixed narrative to be
uncovered, history, by its very nature, is
an interpretive endeavor. Historians, by
trade, engage in an interpretation of the
past based on evidence. Thus, the past is
different from history. The historian John
Lewis Gaddis (2002) aptly explained the
dichotomy between the past and history:

But the past, in another sense, is
something we can never have. For by the
time we've become aware of what has
happened it's already inaccessible to us:
we cannot relive, retrieve, or rerun it as
we might some laboratory experiment or
computer simulation. = We can only
represent it (p. 3).
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Representation of the past requires the
historian to use his or her imagination
when fostering a narrative.

The renowned philosopher of
history, R.G. Collingwood, asserted that
“every present has a past of its own, and
any imag