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The lessons and templates for this 4 module project are meant to inspire educators across the country to proactively return students to project based authentic rigorous learning.  As part of this project with an initial sharing date of September 2021, and an initial development cycle of this Spring 2021 and Summer 2021, students will:
· Participate in a pre-survey and post survey of their cognitive and affective prior knowledge of 9/11.
· Discuss their associations to the event.
· Discuss at several points during the project the extent to which a contemporary historical event, that occurred before they were born, connects to their current lives in 2021, and teaches any lessons they can use for their futures as citizens.
· Interview family members and educators about where they were when the event happened and their emotional response.  Identify any specific family members, friends or community organizations directly involved in the event.
· Be part of a group of students who start and curate oral history interviews with audio or video files and written summaries of the interview highlights.  This would be a continuing 9/11 20th Anniversary Project.
· Work with digital texts, print texts, visual images, audio files, diagrams, blueprints, broadcast event footage, ceremonies footage/audio of commemorations over the past 19 years, primary resource expert/experiencers and participant materials to investigate the facts, conditions, effects, health issues and emotional consequences of this twenty year past event.
· Identify the ways in which artists, museum builders, garden designers, emblem makers and others worked with the facts, images, existing collected debris, other original building greenery/fragments to craft appropriate memorials to communicate what happened and to be places of reflection for families and citizens of the future.
· Develop basic research skills including evaluating secondary resources, summarizing key facts/details and probing issues relating to the event from multiple perspectives.
· Engage in fact-based debates about commemorations and their significance and other health and compensation issues related to the 9/11 event and its ongoing outcomes.
· Examine the specific connections identified in their school and family community including family members/friends who were victims of the event or in some way were connected with rescue or support efforts in its aftermath.
· Explore the roles of first responders, including canines and organizations that have evolved as a result to help the families, and those who lived and worked in the neighborhood on that day and afterward (including school students and teachers).
· Create an emblem or logo for the student school or community commemoration project that reflects their findings as students or community responses to this investigation.
Culminating rubric assessed and adult/peer community feedback outcomes:
· Develop a minimum 15 minute student edited ceremony using facts, student curated oral history interviews, public domain footage, public domain graphics and other materials to be delivered and narrated by students.  This ceremony would at minimum be filmed and posted on school and project websites and hopefully be presented live depending on Covid conditions in 9/2021.
· Participate in a post survey of their cognitive and affective knowledge of 9/11 and provide a concluding reflection on the extent to which they, born years after the event, are “connected” to it or not.  Students will summarize the extent to which they can learn as citizens of the present and future from this project.
Teachers do not have to “do” all four modules and the project can also be the feature of an already in place early morning, lunch or after school peer leadership, civics, project based learning, anti-violence/safe streets, or enrichment (literacy) program.
A roster of schools working on the project will be posted so students and teachers can share their investigations and culminating ceremonies prior to the 9/11 Anniversary deadline. 
A roster of self-designated and responsible student leaders for the project will be posted on all its internet and print publication sites.  
This project is not a one shot only. It can be done in conjunction with the actual 9/11/2001 20th Anniversary Date, but rather a broadly applicable CCSS and Hallmarks of 21st century Literacy Aligned project (as well as Pennsylvania Standards Aligned Project), which can be a meaningful authentic learning experience for students in any grades 4 and above in ELA, SS, Humanities, Arts, Student Leadership and Community Outreach programs.  It can of course be done wonderfully as part of a Summer Bridge or Enrichment experience and can also constitute valuable career interning, history camp and local museum/memorial service.
The developer of this project and its lead educator team are ongoing educators who have taught the full spectrum of student learners including those on grade achievement literacy levels, ESL learners, special needs learners, and students evidencing unique learning styles/talents.  The activities, which draw on various modalities (UDL, MI), are also rooted in accessible visual, audio and tactile stimulating digital freely accessible media.
In addition, other than reviewing the resources in this unit and selecting or curating sections of these resources appropriate to the needs of your students and community, no external books, materials, software, equipment or other apps/devices need to be acquired or researched by the educator or facilitator.  Multiple resources are included so that the material is ready to use for educators who teach the full spectrum of students including those with special needs and ELL students, who by virtue of their international background, have so much to contribute to this project.
Over the 20 years and ongoing since this tragedy, an infinite number of varied commemorations of it have been developed to reflect the adult and family needs to commemorate.  The purpose of this project is to engage students, not yet born when this event happened, in the civic rite of commemoration and in connecting through their families as primary resources with history in personal ways.  It is to be hoped that the impact of students participating in this project will have positive ramifications for their study of history and active participation as digital citizens in a future where all need to come together for the common good. It is suggested that the bulk of the oral histories and personalities highlighted in this project be drawn from the participant student families and neighborhood community. 
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MODULE ONE-BACKGROUND KNOWLEDGE BASING THIS STUDENT LED PROJECT
Lesson 1 –SURVEY Pre and Post Document to be used for Student, Educator and Project ASSESSMENT Metrics (Cognitive and Affective):
Pre-survey- 9/11 cognitive facts and affective reaction.
Built in assessment, and if the same survey is given twice to a class not involved in the project, a longitudinal study of the project can also be conducted.
Note to educators: Many students grades 4 and beyond do have a knowledge base about this event thanks to school focus on it and family discussions or general familiarity with the footage during September broadcasts.  The survey which should be filled out by students online or live should have the student name and student numbers if needed, and be retained so that at the end of the project the students can revisit it to reflect on the extent to which the project changed and enhanced their cognitive and affective view of 9/11 and student leadership potential. Make certain the students understand that the survey is not to be graded in any way, but just to serve as a baseline for them to assess what they know/feel about 9/11 prior to the project and what they know/feel about 9/11 after the project.
The survey should take only five-eight minutes.  However, after it is done, students should be encouraged to have a discussion about its key points and record their own comments (Padlet) with their names, as well as view and curate (jpg, Flipgrid or Pear Deck) art.  A student curator or registrar should be put in charge of keeping this initial commentary, which will be part of a project in progress record, to be revisited by the class and the adult online or onsite audience during September 2021 or ongoing.
Teachers may want to review or distribute or use the following resources to “factually” situate the project. Teachers should select those which are most appropriate for their students culturally, align to community standards and curate them to a maximum 5 minutes per resource (or even less) viewing.  ESL students bring their families’ (perhaps) international experience and response to 9/11 and will be engaged by use of the photos and slide shows.  These resources will also engage visual learners.  In this particular project, the photos and digital footage cannot but help immerse students directly into this moment in time distanced for them as young individuals born after it.  
Kidskonnect
https://kidskonnect.com/history/september-11/
11 Facts about 9/11/Do Something
https://www.dosomething.org/us/facts/11-facts-about-911
9/11 Memorial Timeline
https://timeline.911memorial.org/#FrontPage
Bucks County Victims
http://www.buckscountycouriertimes.com/article/20130911/NEWS/309119771
9-11 Bucks County Victims/The Garden of Reflection
https://www.9-11memorialgarden.org/9-11-bucks-county-victims/
Names on the 9/11 Memorial /National September 11 Memorial & Museum
https://www.911memorial.org/visit/memorial/names-911-memorial
We Remember – A September 11, 2001, Photo Slideshow 
https://www.enidnews.com/gallery/we-remeber-a sept-11-2001-photo-slideshow/collection_dfda0066-39ba-11e4-9bec-937a9495f5a9.html
9/11 PowerPoint
https://www.slideshare.net/mobile/slorfha/haley-slorf-9-11-power-point-28488571
Lesson Plans by grade level should teachers want to extend this study beyond The PBL of students creating a commemoration ceremony.
Lesson Plans/National September 11 Memorial &Museum 
https://www.911memorial.org/learn/students-and-teachers/lesson-plans
This is by grade level including younger elementary grades.
Teaching about 9/11 /NEA 
https://www.nea.org/professional-excellence/student-engagement/tools-tips/teaching-about-911
From Edutopia Suzie Boss
How to Help Your Students Observe the 9/11 Anniversary /Edutopia
https://www.edutopia.org/blog/september-eleventh-teaching-resources-suzie-boss
SPECIAL NEEDS/ESL EDUCATORS
Teachers of special needs or ESL students should take time to explain the survey questions by talking them through with their classes or small groups or individual learners.  Make certain that that every learner understands that this exercise is basically a way the learner will understand whether he or she has actually identified more information about the event and changed the learner’s individual feelings about its significance. 
Template 1:
Student Survey 9/11
Name __________ Class_______ Grade________ School ______
Dear Student:
Your school has decided to have you participate in developing a project to present to adults and peers across the country during September 2021.
This project will focus on the 20th Anniversary of 9/11.  You and your peers will research the event and develop your own ceremony commemorating it based on your interviews with family and friends and your class research.  You will use your research, reading, writing, art, graphics, speaking, performing, and technology skills to create a ceremony commemorating the event from your perspective as someone who was born after it happened.
This survey will examine what you already know and feel about this event, which has certainly been touched on during your school classes or may have been talked about by your family or you may have seen on television/online during other anniversaries.
You will not be graded on this survey, but will revisit it after you have developed the project, so you can examine for  yourself how correct your facts and ideas about the event were at the start.  You will be able to return to your survey to assess what you learned as a result of the project.
We look forward to what your research, talents and work will result in developing for the ceremony.
Survey:
1. What happened on 9/11?
Detail or draw what you know about it.  Share how you learned about it.
1.  Every year “commemorative” ceremonies have been developed to mark each anniversary of 9/11.  There have been 19 so far.  What does the word “commemorative” mean?        
Have you ever seen any of these ceremonies online, on television or at school?
What do you remember about them? 
List all you know or leave it blank.
1. If your family is from another country, would they know or care about 9/11 even if, obviously, they were alive 20 years ago when it happened?  Explain why or why not. 
1. This is a school project with a chance for you to create something to be shared with adults and other students.
While your class will work on this project, do you feel you, as someone born after it happened, can have any personal connection to it?  You were not alive then as it happened twenty years ago this September 2021.  Other than this is part of your learning, can you as a 2021 student “relate” or “learn” from what happened before you were born?  
Explain why or why not. 
Module 2- Oral Historians
Lesson 2- Student Primary Source Family/Adult Family Friend Interview
What is wonderful about this interview for the students, as potential oral historians, is that they will have the opportunity to interview (for certain) their family or friends as witnesses and primary sources/experiencers of 9/11.  This is, of course, a rare opportunity even for contemporary events.  This is also an opportunity for students whose family members are from other countries to find out through their interviews firsthand how family members in other countries got the news and felt emotionally about it.  These ESL learners then add their international findings to enrich the student investigation.  Of course, implicitly, they also get the message, as do their American born peers, that their international resources/background is valued.
Important, as well, will be the emotional import many of the students will get from their family members as they detail hearing the news, how they got home that day, who they called on cell phones and who called them and other details.
An added almost assured bonus of this for NYC and Bucks County students, may well be the identification of a family member or close friend or colleague who was personally touched by this as a family of someone lost, a first responder or someone who worked for a statewide/city agency or in some other way was directly affected by 9/11.
It should be emphasized that students get contact details for these individuals to find out if they will be interviewed for a taped or audio history and give permission to be posted on a school or statewide website.  Of course as in all oral histories, it is very possible that these individuals may not consent and that is also a good lesson to students as potential journalists about attributing sources and securing permissions.
It is also key that before students be asked to conduct these oral history interviews using the activity template, they get a sense of the richness, factual and emotional dynamism of the oral history primary source interview. 
Therefore it is suggested that teachers choose one or more short history 9/11 interviews for the students to listen to facilitated by the teacher, and discuss the questioning technique, as well as the allowing and encouraging of the interview subject to talk at length about the experience.
The following are particularly rich resources which are recommended for this purpose: 
Students Learn from Oral Histories
Student Standards Aligned Oral History Lesson Plans-
https://teaching911.911tributemuseum.org/lesson-plans/students-learn-from-oral-histories/
** TOP RESOURCE**
Oral Histories/National September 11 Memorial &Museum
https://www.911memorial.org/learn/resources/oral-histories
This is a collection of short and timed oral histories with a transcript so students can review the details and the emotions shared.  Teachers might select one of these histories which will best connect with their students and spend even a period discussing the techniques used for it.
Some teachers depending on their students might choose to have at least a summary made of the oral histories collected as part of this project, so that the class posted oral histories also have a summary, mirroring museum and other current workplace curatorial practices. 
*Top Resource*
Stories Story Corps
https://storycorps.org/stories/?collection=september-11th
Creating Oral Histories –Teachers First
https://www.teachersfirst.com/exclusives/moreless/librarian/oral_samples.cfm
9/11 Stories Premiers-Radio Ink
https://radioink.com/2021/01/08/9-11-stories-premiers/
Shelli Sonstein is a radio journalist who has a passion for supporting 9/11 commemoration advocacy groups and those beyond the families who have 9/11 related medical conditions. 
Finally before the students are given this template for their initial 9/11 family/friend primary source, it is  recommended that based on their examination of an oral history from one of the suggested resources from a teacher selected resource, the students are asked what basic questions they would use and in what order during their family/friend interview.  Students also should be asked if based on the interview, they might request further visual or artifact evidence and what that might be. 
As with all materials used in this unit, the goal is not to have the students, educators or participant primary and secondary resource persons follow the exact guidelines of the template, but rather develop independent collegial, collaborative, investigative skills as per the specific subject responses and directions the discussion evokes.  
This parallels real world investigations in many careers and arenas including journalism, forensics, marketing, public health and investments.  This commemorative project also prepares students for careers and college with a real world goal and audience feedback on its achievement as well as a product to reference.
Student suggested questions should be recorded by the students and then curated by a student who will keep track of these notes as they may be included in an online or print record of how the project evolved. 
It is key that the project’s direction be fueled by specific school and community student ideas and findings.  What distinguishes this project from the countless ones that will rightfully emerge during the 20 Year Anniversary Commemoration of 9/11 is that  it is being developed by middle school students in 2021 who were born several years after the events, not by families or organizations personally and emotionally connected to the actual world changing event itself.
Student Oral History 9/11 Primary Source Form
To the student oral historian: Please make certain to have a separate online, and if need be, print form for each individual you interview.  If possible, it is a good idea to use your cell phone or other recording device. If you like, take notes as your interview subject speaks.
Do not rush the interview subject and allow the subject to talk at length about 9/11 and the emotions of the day.
If at first you get short answers, try to draw out your subject with lead questions like – “Why”, “How”, “Explain further so I get your full meaning”.
If the subject needs to pause, let the individual do so as the memories and events may still be emotional for the individual to communicate.
Should you be an artist, you might draw the individual.
Ask permission from the individual to take a picture of him or her for posting with the interview, and of course after the subject reviews your summary and key quotes from the interview and approves them as being an accurate summary, you need to ask if the individual wants to be a part of the project online or published or would not want to be listed by full name.  
DO NOT ARGUE with the individual, if no permission is given for online or in print inclusion of the interview because you as an oral historian have listened and recorded the details requested.  The interview may also have had an emotional impact on you the oral historian, so both you and the subject have participated in the process.  Publication and sharing online or in print with an outside audience is a public programming aspect of this commemorative project, which your interview subject although a family member or adult you know, may rightfully may not want to join. 
When you conclude the interview for notetaking, make certain to thank your subject for sharing this moment in time with you, and also after the subject reviews or okays your summary, make certain to thank him or her for the opportunity to have learned about the event from a primary source.
If your subject has memorabilia - a news article, a lapel pin, plates, posters, photos or other material from the event or even has kept or showcases souvenirs from the museums or memorials, ask permission to at least photograph them for the eventual commemoration.
Most importantly, some interview subjects will have “leads” for you for such as family members of the victims, persons involved in the funds for those who have health conditions (cancer, lung and others related to 9/11), 9/11 first responder advocacy group or connections with local sites (such as fire departments, police stations, community organizations, and houses of worship) which have established 9/11 memorial exhibits/ceremonies.  
Those contacts should be noted down by you and with the support /permission of your families and facilitated by your teachers, followed through as potentially important and inspiring oral histories for this 20th anniversary commemorative. 
Template 2-
20th Anniversary Commemorative Oral History Interview- 
Initial Family/Adult Friend Primary Source Interview
Date: _______              Student Oral Historian: _____________ School ________     Grade ________     Location: ________       
Subject Name___________________________
Essential Questions:
Student Oral Historian: Please record or take notes first. Only fill in the template with the summary of the interview that has been approved by your subject, not your notes.  Use of your audio recording of the subject would have to have the subject’s approval for that use as part of this project.
1. Please share where you were and what you were doing when you heard or learned about the events of 9/11.  Please share as much as you remember from that day.
1. What at that time was your initial spoken or felt response to the events? Were you with others at work or at home?  If yes, how did they react or interact with you as all of you digested the events of that day?  Please share as much with me as you remember.
1. Did the events of that day change our lives that day or immediately after?  If so, in what way, did they change your life?  Did you immediately attempt to get in touch with other family members or friends or not reach out?  Were you called on landline or cell by anyone?  What did the callers ask?
1. What was the mood on the streets of NYC if you lived here during that time or immediately after?  What was the mood in any other country you were living in at that time?  Share what you remember.  Were people more or less patriotic here?  If you were in school on that day at the beginning of that school year, how did the school react to the news?  If you were at work, did your workday go according to regular schedule? 
1. We are coming up on the 20th anniversary date of 9/11 and you are 20 years older now living in a different world.  How do you feel about 9/11 today and its importance?  Is it still important to commemorate it every year with projects and ceremonies or given climate change, Covid, racial inequities and economic uncertainty, should we just move on to deal with all these issues and de-emphasize 9/11 since it happened in 2001?   Should 9/11 commemorations only be done by the families and groups who were part of that event and not be part of the general population focus?  What do you feel?  Will you on 9/11 /2021 think about day or be focused on current challenges?
Template 2- Alternative Version which was suggested by Amanda Xavier for educators to use with students who are special needs students or newly arrived to the United States or in self contained ESL classes.
20th Anniversary Commemorative Oral History Interview
Interview someone from your family who you live with or a close family friend who is at least 27 years old or older.
Date of your interview: ___________
Student name _________
School ____________      Grade and Class _____
Location _________ (address where or you live or place where you sit with your family member or friend). 
Questions:  
Ask these questions and listen and wait to hear what your  family member has to say. If possible, use a cell phone to record what the family member says or write down what you hear. Ask your family member to write down or record on a cell phone what he or she is saying. 
You can later send these recording to your teacher (your teacher will help you send them if needed)>
It is great and fine if your family member answers in a language other than English. 
1. Where were you on 9/11/2001 when the Towers were attacked?
1. What do you remember about how you learned that the Towers had been attacked?  What did you do or say after you heard this news?
1. In the days that followed this attack twenty years ago, did your life change in any way or did you notice people on the outside streets or neighborhood were different because of the news?
1. In what ways did your school day or workday change after this news?
1. On September 11, 2021 it will be twenty years since this event happened. Do you still think about the event or feel sad about it? Why or why not? 
On that day, will you think about the event that happened 20 years ago or is it no longer important to you? Tell me why.
1. Do you have any pictures to show me or things you kept from that time twenty years ago- like a pen or a picture or a poster?  Please show me so I can take a picture.
1. Do you know anyone whose family was directly connected to that event or who went to help during that time?  If yes, give me the number, email or contact of that person.
Student Oral Historian - Post Interview Work/Follow Up:
1. Summarize key details of the interview in 175 to 250 words.  Share them with the subject and get subject approval.  Interview can be conducted in a native language other than English, but a translation in English must be summarized and a summary in a native language is also acceptable and desirable if possible. 
If you can, get your subject to respond to the questions in the subject’s native language and record those responses with the subject’s approval. Then get an English translation of what was said, that will be a distinctive multi-lingual contribution to the project which will be highly valued on the project site and in additional documentation.  9/11 was a global world changing event and getting primary resource testimony in a native language represents needed oral history evidence.   If your subject is talking about hearing the news at a specific global site, not in the United States or even sharing or talking about the news with a close friend or relative located in a specific global site, make sure to include that specific site/city/country in your oral history data. Attach a map icon marker for it.
1. If possible, list 2 to 3 direct quotes from your subject that stick in your mind.  Make certain the subject verifies the quotes as accurate.
2. Include jpgs of any memorabilia shared by subject.
3.  Include list of other contacts for this project the subject offers, but of course your pursuing them depends first on parent permission and then teacher facilitation.
MODULE 3- LITERACY- Fictional and Informational, Conversations and Collaboration
LESSON 3- 9/11 20th Anniversary Commemorative
The 3 R’s- Reacting, Revising, and Reading
This project is not designed for the teacher or facilitators at each participating site to just collect and aggregate by class the results of the activities and post samples of them online, on school site or in an eventual ebook/print book. 
REACTING
The guiding principle of the project is that the middle school students will be engaged as a citizen collaborative team and investigative creative group in sharing their individual responses to the project.  This will take the form of their listening to and discussing peer interviews, findings, quotes and their emotional responses to their primary source interviews.
Those students who wish to openly share with the entire group can present their completed interviews and reflections plus discuss any suggested leads or ideas the interviews provided.  
OR 
The students in each class, whether remote or onsite in a classroom, can be divided into small groups (no more than 4 per group) as part of a breakout session of at least 10 minutes.
During the whole class sharing or breakout small groups, there needs to be a student recorder for the whole class or group to record the comments as part of the ongoing documentation process of this project.  It is important that the facilitators make certain that the students speak to one another and together as do adult groups developing community projects.  The facilitator/teacher responsibility is just to make certain the conversations are focused on respectful discussion about each student interview and brainstorming as a group the potential other investigative directions for the project. 
The class, as a whole, should review and consider any new leads or directions for this project based on the reaction of their peers (not what the teacher or facilitator may want). 
REVISING
The individual students may, as a result of what their peers suggest or just as a result of listening to the discussion, decide to revise the oral history data template previously done.  The student should be encouraged to do so by the teacher facilitator and assured that authors, journalists, curators and many other career persons routinely tweak and modify products or materials as an outcome of a group reaction.  Established writers have ongoing designated friend readers who comment and help them revise their work. Stephen King, Jacqueline Woodson, Elizabeth Acevedo, and Jason Reynolds all have line for line editors who edit their work before it is published, sometimes suggesting extensive revisions.
READING
The teacher may also want to take time depending on what content the teacher teaches to, at this point in the project, share with the students a short reading that demonstrates an established literacy figure’s response to the 9/11 tragedy 20 years ago.
A particularly accessible and evocative reading for students would be this poem by Billy Collins:
“The Names’ 
http://richardhowe.com/2011/09/11/the-names-by-billy-collins/
· ‘The Names’ by Billy Collins
Yesterday, I lay awake in the palm of the night.
A soft rain stole in, unhelped by any breeze,
And when I saw the silver glaze on the windows,
I started with A, with Ackerman, as it happened,
Then Baxter and Calabro,
Davis and Eberling, names falling into place
As droplets fell through the dark.
Names printed on the ceiling of the night.
Names slipping around a watery bend.
Twenty-six willows on the banks of a stream.
In the morning, I walked out barefoot
Among thousands of flowers
Heavy with dew like the eyes of tears,
And each had a name —
Fiori inscribed on a yellow petal
Then Gonzalez and Han, Ishikawa and Jenkins.
Names written in the air
And stitched into the cloth of the day.
A name under a photograph taped to a mailbox.
Monogram on a torn shirt,
I see you spelled out on storefront windows
And on the bright unfurled awnings of this city.
I say the syllables as I turn a corner —
Kelly and Lee,
Medina, Nardella, and O’Connor.
When I peer into the woods,
I see a thick tangle where letters are hidden
As in a puzzle concocted for children.
Parker and Quigley in the twigs of an ash,
Rizzo, Schubert, Torres, and Upton,
Secrets in the boughs of an ancient maple.
Names written in the pale sky.
Names rising in the updraft amid buildings.
Names silent in stone
Or cried out behind a door.
Names blown over the earth and out to sea.
In the evening — weakening light, the last swallows.
A boy on a lake lifts his oars.
A woman by a window puts a match to a candle,
And the names are outlined on the rose clouds —
Vanacore and Wallace,
(let X stand, if it can, for the ones unfound)
Then Young and Ziminsky, the final jolt of Z.
Names etched on the head of a pin.
One name spanning a bridge, another undergoing a tunnel.
A blue name needled into the skin.
Names of citizens, workers, mothers and fathers,
The bright-eyed daughter, the quick son.
Alphabet of names in a green field.
Names in the small tracks of birds.
Names lifted from a hat
Or balanced on the tip of the tongue.
Names wheeled into the dim warehouse of memory.
So many names, there is barely room on the walls of the heart.
.
—Billy Collins (c) 2002
Suggested Teacher Discussion 
The poem can initially be read with or by the students. 
Ask the students to detail what the poet is doing and where he is located.
Once they have identified the action, challenge them as to why this poem is connected to their work on this project.
Challenge them to explain how the title and the images suggested by the poem “connect” with the 9/11 memorial images which they saw before they started their oral history interview. 
Have the students explain how Billy Collins shifts the images and names of the victims from the urban NYC Tower setting to a rural stream with flowers.
Make sure the students notice and record the various similes – “like the eyes of tears” and metaphors - “cloth of the day” “let the X stand, if it can, for the ones unfound” and “names written in the pale sky.”
Have them identify the realistic images Collins adds which connect with the footage of 9/11 they have researched or heard about during their Oral History Primary Source interviews.  Among these very real images: “Parker and Quigley in the twigs of an ash.”
Draw the students’ attention to the last line of the poem-
“So many names, there is barely room on the wall of the heart.”
Challenge the students to explain why that list of too many names to go on the wall of the heart is a fitting heart personification and a powerful conclusion to this poem.
If the teacher desires, there is also a user clip: 
U.S. Poet Laureate Billy Collins-“The Names”/C-Span.org
https://www.c-span.org/video/?c4470122/user-clip-poet-laureate-billy-collins-the-names
His reading is at 00:21:27
Alternative poem-
Educator Amanda Xavier uses the 19th Century Christina Rossetti poem-
“Remember” for this project.
https://www.poetryfoundation.org/poems/45000/remember-56d224509b7ae
Remember 
BY CHRISTINA ROSSETTI
Remember me when I am gone away,
         Gone far away into the silent land;
         When you can no more hold me by the hand,
Nor I half turn to go yet turning stay.
Remember me when no more day by day
         You tell me of our future that you plann'd:
         Only remember me; you understand
It will be late to counsel then or pray.
Yet if you should forget me for a while
         And afterwards remember, do not grieve:
         For if the darkness and corruption leave
         A vestige of the thoughts that once I had,
Better by far you should forget and smile
         Than that you should remember and be sad.
Prompts to focus student reading of this poem and connect it to the 9/11 20th Anniversary commemoration
1. Who is the speaker of the poem? 
2. What does the speaker feel about the need to be commemorated by those who knew the speaker?   Cite lines in the poem which detail whether the speaker feels a need or wants to be commemorated?
List at least two of them here 
1.___________________________
2. ___________________________
3. __________________________
1. If the speaker had been one of those killed during the 9/11 attacks or on the plane that deliberately was crashed by its passengers to prevent deaths, would the speaker have wanted the yearly commemorations, museums, gardens and other remembrances?  Why yes or why no?
Provide evidence from the poem to support your argument. 
1. We have no way of knowing whether the victims of 9/11 would indeed have agreed with the speaker about the need for commemorations of their deaths.  Are the commemorations or our project ONLY for the victims of 9/11 or do they in some way serve or help surviving family members or those who were directly involved in helping or rescuing or searching during that time twenty years past?
If so, how are commemorations about MORE than those who lost their lives?  Think about it and explain your ideas.  
There is no single correct answer or this question and no way to know what the correct answer is, if there is one.  Your response will just show how you as a citizen feel about the need or not to commemorate those who died, given that we can never really know if these remembrances are meaningful to them.  You might talk with family members about whether they personally gained comfort from ceremonies or memorials to dear ones who have passed or think about your feelings attending funerals or celebrations for deceased family members.
Additional Poetry Pair- 9/11 Teaching Possibilities:
Dr. Reissman and Ms. Xavier often deliberately teach two poems written about the same topic/theme together so that students can compare and contrast two poets’ perspectives on a given topic/theme.  In addition, students can be focused on how poets’ use of language and style reveals the historical time period a poem was written.
In this case if the poems are taught as a pair, the students might be prompted to consider the following:
Each of these poems focuses on death and mourning (or not) of that death by the survivors.
Both of these poems have been taught in conjunction with 9/11.  
Based on your review of ONLY the text of each of these poems, which one is the most modern, probably written with the 21st century?  Which one may be from another time period certainly before the 21st century?
Explain your answer and use at least three direct text lines from either or both poems to back up your answer.
 Were we, if possible to Zoom or Google meet with Christina Rossetti and Billy Collins, how would each of them react to our explaining this project and its activities and goals?
Since we are not actually communicating with either one of them, use lines in the poems as a knowledge base to explain how each would react to our project.
Would these two very respected poets be in agreement about whether we should be working on this project at all or not?  Use the texts of the poems to back up your answer.
If you like, you could create a dialogue between Rosetti and Collins where they discuss this project and express their responses to it.
Additional Readings/ Informational and fictional ELA and Social Studies teachers might use or suggest students read to build on the project:
Two Writing Teachers
Rich book and video footage ideas for grades 4 and beyond plus ESL and Special Needs materials.
https://twowritingteacher.org/2016/08/24/remembrance-ideas-9-11/
New Children’s Book Series 9/11 Courage and Tributes Aims to teach Kids about September 11, 2001 grades 4-6
https://parade.com/915061/brittany_galla/new-childrens-book-series-9-11-courage-and-tributes-aims-to help-teach-kids-about-sept-11-2001-read-an excerpt-here/
Module 4 – Culminating Student Led, Delivered, Compiled and Create 20th Anniversary Ceremony-
Bit by bit, putting it together 
Piece by piece, . . . 
Every moment makes a contribution
. . . 
Putting it together what counts!
Note by note, working on a projection
Have to hold to your vision,
. . .
What it takes is time and perseverance,
Dealing with the details along the way
Stephen Sondheim –Putting It Together Lyrics
https://www.themusicallyrics.com/s/520-stephen-sondheim-lyrics/7313-putting-it-together-lyrics.html
As stated from the start, this project in commemoration of the 20th Anniversary of 9/11, and is meant to have the students go beyond their study of the event and oral histories done where family conversations link them to a primary source to the event.  The ultimate goal of the project is for the students, as a class, a grade or as a self selected team working on an already designated after school or during school program, to develop using the actual school curated oral histories and community 9/11 connections their own 20th Anniversary student led experience.
At a minimum such a ceremony, even if only 2 to 3 classes do the oral history collection and surveys, should be 15 minutes long and minimally be filmed/recorded to be posted on the school and district website, as well as shared on site at schools or community centers and with parent groups.
Specific adults who were key primary source or actually involved directly in 9/11 might also be invited to attend and participate if student leaders decide to include them.  They, of course, would have to give permission for their appearance to be included in the ceremony.
But how after the oral histories, book reactions, review of footage, pictures and other resources, can the students develop an actual ceremony that will culminate student work?
The following introductory session is suggested for use with student leaders of this project:
First challenge the students to come up with their definition of what a ceremony means and entails.
Have the students work together to brainstorm ideas about what goes into a ceremony and what its components might be.
This conversation among the students, which will be facilitated by the teacher leader, can be “seeded” by having the students look at any one or more of the following digital resources which should be reviewed by the teacher for age, grade and community cultural responsiveness:
Flight 93 Memorial Ceremony
https://www.c-span.org/video/?301317-1/flight-93-memorial-ceremony
Flight 93 National Memorial September 11
https://www.c-span.org/video/?414978-1/flight-93-national-memorial-hosts-911-remembrance-ceremony
Anniversary 9/11 memorial Ceremony in NYC at the World Trade Center Site
https://youtu.be/sN-K4G-LCfk
In Memoriam/National September 11 Memorial & Museum
https://www.911memorial.org/visit/museum/exhibitions/in-memoriam
Download the ERICMNewsletter_Memorials Pdf  and share it with the student leaders in grades middle school and beyond. 
Before the students watch or listen to any of the selected materials, challenge them to, as they listen, joy down the components of these ceremonies.
Also emphasize that the ceremony they will create should be original to them, to the students’ community and the findings of this project at the school.
Reemphasize that they as students born after the event are developing a ceremony that reflects who they are, just as the ceremonies they are viewing ultimately reflect the adults who participate in them or created them
The students should be facilitated to identify or to suggest the following core components from their viewing:
Opening remarks
Speaker presentation
Candle Lighting (which may or may not work at various school or community sites)
PowerPoint projection backdrop
Mural or actual art/poster backdrop
Moment of Silence for times of attack and the Bucks County flight impact
Music
Poetry, writings, dance and other performances
Prayers
National Anthem, state or pop culture song associated with 9/11
Concluding remarks
Once the students have come up with the components of the ceremony and are aware that unlike the NYC name ceremony, which takes several hours because of the reading of all the names by relatives, they have a 15 minute time span; caution them that they might record or develop even thirty minutes which will be edited down and the outtakes can be used in an ongoing videography of the project.
Challenge them as a group to consider what materials and items they will use from the work of their peers to put into the ceremony - Elicit the student collected 9/11 oral histories, research into 9/11, student excerpts of poems or informational research or fictional readings discussed during the project, and visuals they have examined – if available through public domain or excerpts of public domain footage.
Refocus the students on the components of the ceremony and their specific talents and interests in working jigsaw puzzle - each team tackling one part of the ceremony - i.e. one writing the opening and closing remarks, one technology or arts team working on music, art backdrop or performances, one curatorial team selecting the exact excerpts from the oral histories to be used, one ceremony style team considering whether candles or photos or other artifacts will be shown after or with each speaker. 
Have the students select one to two “runners” or producer heads of the ceremony who will of course “answer” ultimately to the teacher in terms of final content and review of the presentation before recording for the website and/or “live” presentation at a site.
Also encourage the students to talk amongst themselves as a group to see what talents each of the team might bring to the ceremony such as: digital photography, dance, movement, rap, editing, Power Point, Scratch or other animation, stop animation, acting, prior public speaking and other resources from family members or experts.
Students will need to meet at least 3-4 times at the school/remotely with the fifth time rehearsal and initial “putting down” first recording of the ceremony. 
Emphasize that while they are leading, developing and presenting their ceremony from their perspective, they are still students and subject to the teacher and ultimately the approval of the Principal or Superintendent of their district.
Provide the students with these additional free resources to enhance the quality of their ceremony if they wish to use them:
Artifacts for the students to use to inspire their own artifact designs to develop for their own use or to sell to benefit a local 9/11 memorial museum or garden or survivor children foundation.
FDNY Products -9-11 Memorials
https://www.nyfirepolice.com/  
9/11 Never Forget – Commemorative Lapel Pin-
https://fallenyetnotforgotten.com/products/towers
Commemorative 911 Pin/The Garden of Reflection/Bucks County
https://www.9-11memorialgarden.org/commemorative-911-pin/
A Place of Remembrance -9/11 Memorial Museum Store
https://store.911memorial.org/products/a-place-of-remembrance
Music Associated with 9/11
Teachers should listen to the music on the sites and curate or edit out any which they feel will be inappropriate for their students or community.
Where Were You 
 Lyrics
Https://g.co./kgs/re4F3L
10 Country Songs Inspired by September 11, 2001
https://981thehawk.com/10-country-songs-inspired-by-september-11-2001/
Appendix-
Standards Alignment 
As any educator reviewing the modules of this curriculum can see the curriculum is inherently standards rich in terms of reading informational, fictional print and digital material as well as authoring reports, doing interviews, reacting to literature and nonfiction through speaking and listening, researching and ultimately producing a functional civic literacy ceremony document.
That being said, here are a few of the highlighted alignments which are emphasized throughout this curriculum.
Common Core NYS for Reading Informational Texts
RI 1 Reading for Information
The students are prompted to read, in print and online, informational works and cite evidence that strongly supports an analysis of what the text says.
RI 2- Determine the central idea of a text
Throughout the project, students view digital texts and review online documents to determine the central idea of the text.
RI 3 Analyze how a text makes connections among and distinctions between individuals, ideas or events.  This is the entire focus of this project. 
Craft and Structure
The project is directly honed through its module 3 with the two poetry and other informational ceremony excerpt selections on:
RI4
Determining the meaning of words and phrases as they are used in a text.
RI5
Analyzing how a text presents information.
RI6
Determining an author’s point of view or purpose in a text (this is focus of most of the project activities to prompt student point of view). 
RI8
Evaluate the argument and specific claims in a text. Module 3 is devoted to this skill. 
RI9
Analyze the relationship between primary and secondary sources on the same topic.
The entire project is focused on primary and secondary sources.
The project also is poised to align to 21st Century Hallmarks of Literacy in that:
Hallmark 1:
It works with a broad spectrum of fictional and informational digital and print texts that feature big ideas, rich content and multiple perspectives.
The entire scope of this project involves students in exploring and discussing from their contemporary, born after 9/11, perspective the extent to which what happened on that day on 2001 connects to and with their lives as students in 2021. 
The project is completely focused on academic and special domain nuanced vocabulary use of 9/11 terms that have entered 21st century parlance.
Hallmark 3: 
The project is “goal set” at the students taking and analyzing/summarizing and reflecting on family oral histories. Students will also be working as a team to put together school specific ceremonies.  Obviously, these “use extended writing as a platform to build language and knowledge”.
Writing genres addressed by the project include; expository, functional document writing, scripts, poetry, working with technology tool formats, memoir, interview and public speeches.
Hallmark 4:  
Uses a set of high utility vocabulary related to 9/11 memorials and commemoratives as an integral part of the project.
This project was directly developed to allow NYS students to share their oral histories with peers from Bucks County, Pennsylvania.
The project aligns to the Pennsylvania Department of Education Standards which are also derived from the same Common Core Standards that NYS follows.
Please note that only a few of the infinite alignments are highlighted.
The project emphasizes:
Reading for informational texts
CC1.2
Determine a central idea of a text and analyze its development through the text-
Multiple documents fictional and informational are included in the project with prompts on analysis.
CC1.2
Cite textual evidence that most strongly supports an analysis of what the text says, explicitly as well as inferences.
This is done throughout the project in all sample readings-informational and fictional.
CC.1.2
Determine an author’s point of view or purpose in a text.
This is the chief focus of module 3 with its prompts and readings.
Craft and Structure
cc.1.2
Analyze the structure of the text through evaluation of the author’s use of specific sentences and paragraphs to develop and refine a concept.
This is essential in the project so that students can develop their own ceremony or summarize the oral history review results they curate. 
Cc1.2.
Analyze the figurative, connotative, and technical meanings of words in a text.
Module 3 emphasizes this but in module 2 and 4 there is also stress on this.
Cc1.2
Analyze two or more texts that provide conflicting information on the same topic.
Module 3 has specific instances of this and models how to teach this key informational and fictional skill reflected in the literature Common Core skills for Pennsylvania as well. 
1.3  Reading Literature
CC 1.3
Determine a theme or central idea of a text and analyze its development over the course of a text.
1.3 
Cite textual evidence that most strongly supports an analysis of what the text states explicitly.
1.3 Analyze how the particular lines of a poem propel the poem and reveal aspects of the speaker or poet character or perspective.
Module 3 is poised on all of these Reading Literature Standards.
1.4 Writing 
Students write for different purposes and audiences.  Students write clear and focused text to convey a well-defined perspective and appropriate content.
The entire project pivots on students doing various forms of research summaries, interviewing, editing and revising of oral histories, literature and informational analysis, and ceremony development.
1.5 Speaking and Listening
Students present appropriately in formal speaking situations, listen critically and respond intelligently as individuals or in groups.
This project develops students as a community of listeners to family, friends, peers, adult experts and to team peers.  Through speaking and listening they develop a ceremony that will be listened to and spoken about by their audience.
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